SEAC Meeting 
Date: November 2, 2020  Location: Electronic
Live Stream 
Time: 7:00 
Committee Chair (Interim)   Steven Lynette
Committee Vice-Chair:  Diane Montgomery                                     	            
Approved Minutes
A meeting of the Special Education Advisory Committee convened on November 2, 2020 at 7:00 pm through electronic means, Chair Steven Lynette (elected at the meeting) chaired the meeting.

Association for Bright Children (ABC)                        Melissa Rosen
Autism Society of Ontario – Toronto                          Lisa Kness     
Community Living Toronto                                         Regrets 
Epilepsy Toronto				     	        Steven Lynette
Down Syndrome Association of Toronto                    Richard Carter
Easter Seals Ontario  				        Aliza Chagpar 
Integrated Action for Inclusion (IAI)                            Tania Principe 
VIEWS for the Visually Impaired                                 David Lepofsky 
VOICE for Hearing Impaired Children                         Kara Agostino
Learning Disability Association			         Nadia Persaud
CADDAC					     	         Juanita Beaudry
LC1                                            Aline Chan		Nora Green
LC2                                            Jordan Glass              	Jean-Paul Ngana                 
LC3                                           Olga Ingrahm               Kirsten Doyle
LC4                                            Diane Montgomery      Izabella Pruska-Oldenoff,
TDSB Trustees                          Alexander Brown         Michelle Aarts 
Also present were:
Andrew Gold, Associate Director
Craig Snider, Associate Director
Angela Nardi-Addesa, System Superintendent, Special Education and Inclusion
Steve Shaw, Executive Officer, Facility Services
Janine Small, Centrally Assigned Principal, Special Education
Jennifer Newby, Centrally Assigned Principal, Special Education LC4
Effie Stathopoulos, Centrally Assigned Principal, Special Education LC1
Susan Moulton, Centrally Assigned Principal, Special Education LC2
Cindy Zwicker-Reston, Centrally Assigned Principal, Special Education LC 3
Shameen Sandu 
Laura Shepherd
Carolyn Lennox
David Schwarzbein
David Cameron
Vanessa Pfaff
Yvonne Martinez
Laura Mahoney
Lianne Dixon, TDSB SEAC Liaison 


	 
	Item
	Recommendation/
Motion

	1.
	Call to Order (quorum) - Land Acknowledgement and Welcome
· Announce Live Streaming  
	https://www.tdsb.on.ca/Community/How-to-Get-Involved/Advisory-Committees/Statutory-Advisory-Committees/Special-Education-Advisory-Committee

	2.
	Approval of Agenda (including time allocation) 
	Approved

	3.
	Declarations of Possible Conflict of Interests
Approval of SEAC Minutes from October 5
	Approved with minor adjustment to facilitator of items 1-3

	4.
	Leadership and Learning Department Staff updates,
	Craig Snider - budget update
Provided a month by month outline of budget process
Impact of Projected Enrolment
· Based on our updated projected enrolment the impact is forecasted to be approximately $41.8M
Federal and Provincial Funding Available
· There are $58.4M in total additional 2020-21 provincial and federal funding allocated to TDSB, according to government announcements between August 4 and October 5, 2020
· This government funding is targeted to address school boards’ staffing and operating needs as a result of COVID-19 health & safety requirements
Uses of Provincial and Federal Funding
· Teaching Staff – $12.74M for 120 additional FTEs
· Caretaking Staff - $5.96M for 96.5 additional FTEs
· Virtual School Admin Staff - $5.37M for admin staff costs for five virtual schools (P, VPs, Admin)
· Staff Training - $1.14M to provide COVID-19 training to all occasional teachers and casual workers
· Technology - $1.72M for IT software licenses, devices and internet connection for students
· Air Quality and Ventilation - $6M to be used to for HEPA units and $0.92M for inspection costs and filter changes
· Transportation and PPE – $2.75M to be used for any actual driver overtime costs, costs relating to noon hour routes, and PPE supplies not covered by MGCS
· Special Ed & Mental Health Supports - $2.3M to be used for 8 Child Youth Workers, 9 Special Needs Assistants, 12 Educational Assistants and 2 Social Workers.
· PPE - $0.46M for additional critical PPE supplies not covered by MGCS
· School Reopening Emerging Issues Funding – $10.06M to be used for such things as PPE supplies, staffing, supply and technology costs
· High Priority Areas Funding - $8.98M to be used for staffing  and technology costs
TDSB Additional Expenditures
· 280 elementary teachers hired using reserves
· LTO teachers hired to support virtual schools
· Technology
· Virtual school administration
· PPE and cleaning supplies
Shameen Sandu  and Laura Shepherd
Special Needs & Mental Health/Well-Being
Social work (SW) services are available for families and students in brick & mortar and virtual school (counseling, group work, classroom groups, consultations, case management, community resource links).
· Students in virtual school are connected to their home school to maintain continuity and connection to their home school communities. 
· Virtual groups/in-person are available/are being created to enhance student/caregivers’ engagement to school and increase socialization; maintain healthy relationships; decrease isolation; enhance resilience and COVID coping skills.
· Ongoing Support and Connections:  Parent Conference PD Supporting virtual learning for children with complex needs; virtual/in school socialization/peer relationship groups ("Help I miss my friends“-LD/ISP) ; Parent Information Groups---for students turning 16 and 18; student engagement/transitions (new/returning); student groups on anxiety & wellness; resources for parents/students and staff.
Student/Caregivers: one on one support for students; liaising families with community agencies; support and advocacy for students/families.
Support groups with our community partners: virtual/in-school support being provided in collaboration with TDSB with a variety of community partners (Surrey Place, Griffin Centre, Geneva Centre, Bloorview Holland; Autism Ontario Program).
Staff support & resource: equity and anti-oppression education, special needs resource compilations & forms,  utilizing  resources from School Mental Health Ontario (SMHO), stress management and supporting well-being strategies for positive student/family engagement for teaching staff; provide and share resource information with staff for the students/families .
Carolyn Lennox
David Schwarzbein
Psychological Services Assessment Statistics September 2020
LC 1 – Removed: 58; Completed: 7; Resolved*: 65; In Progress: 44; 
            Waiting: 372; Total Referrals: 481 
LC 2 – Removed: 30; Completed: 37; Resolved*: 67; In Progress: 29; 
            Waiting: 171; Total Referrals: 263
LC 3 – Removed: 41; Completed: 2; Resolved*: 43; In Progress: 36; 
            Waiting: 317; Total Referrals: 396 
LC 4 – Removed: 68; Completed: 35; Resolved*: 103; In Progress: 113; 
            Waiting: 488; Total Referrals: 704
TOTAL– Removed: 197; Completed: 81; Resolved*: 278; In Progress: 222; 
            Waiting: 1,348; Total Referrals: 1,844
Slide 20
Psychological Services Assessment Statistics October 2020

LC 1 – Removed: 74; Completed: 70; Resolved*: 144; In Progress: 100; 
            Waiting: 323; Total Referrals: 567
LC 2 – Removed: 45; Completed: 48; Resolved*: 93; In Progress: 68; 
            Waiting: 190; Total Referrals: 362
LC 3 – Removed: 61; Completed: 5; Resolved*: 66; In Progress: 124 
            Waiting: 345; Total Referrals: 535 
LC 4 – Removed: 104; Completed: 96; Resolved*: 200; In Progress: 168; 
            Waiting: 474; Total Referrals: 842
TOTAL– Removed: 284; Completed: 219; Resolved*: 503; In Progress: 460; 
            Waiting: 1,332; Total Referrals: 2,306
Psychological Services Activities 2020 
Mental Health, Wellbeing, Equity and Student Learning
Student Well-Being and Mental Health
· Direct individual counselling and group interventions (anxiety, depression, resilience)
· Assisting the transition back to school for September 2020
· Hearts and Mind newsletters for parents
· Presentations for parents and school staff
Staff Well-Being
· Mental Health PD
· Consultations with teachers during COVID-19
Equity, Human Rights, Anti-Oppression, Anti-Racism
· Social justice groups and equity groups in collaboration with other disciplines 
· Use of assessment processes and instruments  appropriate for students who are Culturally and Linguistically Diverse
Student Academics – Literacy and Numeracy and Social Emotional Learning
· Ready to Teach/Learn Modules concerning COVID-19
· Direct academic interventions and support
· Teacher training in assessment, scoring, and linking to interventions
· Consultation with teachers around Social Emotional Learning
Building Partnerships
· Community outreach
· Development of website and resources for staff and families
Special Education Support
· Consultation around IEP development and implementation
· Participation on IPRC and SEPRC committees

Shared resources: Hearts and Minds
 https://www.tdsb.on.ca/About-Us/Professional-Support-Services/Psychological-Services
· Will share with SEAC any exceptionality specific resources that are available as well as Hearts and Minds newsletter
Discussion took place around the different numbers of referrals in different LC’s 

Virtual School Update
Virtual School Update
· Over 61, 000 students in Elementary Virtual School
· 9, 000 students with Individual Education Plan
· Over 17, 000 students in Secondary Virtual School
· 5, 000 students with Individual Education Plan

Angela Nardi-Addesa
Andrew Gold 
Craig Snider
[bookmark: _Hlk55238944]David Cameron



	5
	Trustees’ Report(s /Introductions
· PSCC update
	Alexander Brown
Michelle Aarts
· Budget was submitted – highlighted special education – highlighted  that the gap in special education funding is growing every year – now close to 59 million dollars – money that needs to be “found” 
· Were given 3 minutes to present budget 
· 

	.6
	Working Groups - 
· Budget/Communication/Sp. Ed. Plan/Action Plans
	Email was sent out with updated list of members of working groups
Groups are asked to meet prior to next Friday


	
	PR728 PR 728: Reporting and Responding to Racism and Hate Incidents Involving or Impacting Students in Schools

	DSAT received contact from a TDSB parent and the board of education responded following PR728 . 

	7.
	SEAC Member Reports
 
	Down Syndrome Association of Toronto – Canadian Down Syndrome Awareness Week – November 1 – 7
Announced Nomination for new Representative for VOICE (Shanna Lino) 
Support group: Black Parents of Children with Disabilities
https://hollandbloorview.ca/stories-news-events/BLOOM-Blog/disability-and-mental-health-are-not-things-we-talk-about-black

	8
	Other business
8.1 Parents As Partners Conference - follow up
8.2 Correspondence/Email shared with SEAC Members https://hollandbloorview.ca/stories-news-events/BLOOM-Blog/disability-and-mental-health-are-not-things-we-talk-about-black
8.3 Correspondence/Email shared with SEAC members https://toronto.ctvnews.ca/ontario-man-hikes-bruce-trail-to-raise-awareness-of-brain-injuries-1.5165010

	

	9.
	Adjournment
Next Meeting: December 7, 2020 @ 7 pm - will be virtual
	David Cameron’s Research Presentation was deferred until December 2020




Resources shared after the meeting:
https://docs.google.com/document/d/13OQPlCqi91cxafx-jRY4AaeguMdMXktxnxHnhOsqNv8/edit

Link to all Hearts & Minds Newsletters
https://www.tdsb.on.ca/About-Us/Professional-Support-Services/Psychological-Services


Index to Hearts & Minds articles and suggested resources https://drive.google.com/file/d/11x_I7qfow54F1sUDEYTsS-vpCO2qTKgI/view?usp=sharing 
Learning Disability Association of Ontario  	 https://www.ldao.ca/ 
Child Development Institute	http://www.childdevelop.ca/programs/integra-learning-disabilities-and-mental-health 
School Mental Health Ontario 			 https://smho-smso.ca/
Canadian ADHD Resource Alliance		https://www.caddra.ca/
Autism Canada		https://autismcanada.org/resources/#:~:text=Autism%20Canada%20has%20put%20together%20a%20number%20of,email%20us%20at%20info%40autismcanada.org%20or%20call%20%28519%29%20695-5858.
Geneva Centre					https://www.autism.net/resources
Family Service Toronto 				https://familyservicetoronto.org/our-services/areas-of-expertise/developmental-disabilities/
COVID-19 Resources specific for individual wit hI/DD and ASD and their families    https://drive.google.com/drive/u/0/folders/0ANhawWrS7_TPUk9PVA 
Services for those with intellectual disability getting ready to live independently     https://drive.google.com/drive/u/0/folders/1v6C0xqqKlxzvXFOyr_k5_b21dkxSDImo 
Supporting individuals with autism through difficult times  https://drive.google.com/drive/u/0/folders/11l2iXIB8mg9K8x0BeK9G1eo8n1GBt_d2 
Anxiety resources   https://drive.google.com/drive/u/0/folders/1v6C0xqqKlxzvXFOyr_k5_b21dkxSDImo 
The anxiety iceberg  https://drive.google.com/drive/u/0/folders/11l2iXIB8mg9K8x0BeK9G1eo8n1GBt_d2 

Relaxation scripts for young children  https://drive.google.com/drive/u/0/folders/1v6C0xqqKlxzvXFOyr_k5_b21dkxSDImo 
Proressive Relaxation  https://drive.google.com/drive/u/0/folders/1lMAGAVjB2bzi9kknFv_ivBS3espk60db 
Integra Handbook for mental health and learning disabilities   https://drive.google.com/drive/u/0/folders/1I3imYLeQjXgwfJult7T2N7jqKW9n1VFB 
Learning Disability Association of Ontario  	 https://www.ldao.ca/ 
Child Development Institute	http://www.childdevelop.ca/programs/integra-learning-disabilities-and-mental-health 
School Mental Health Ontario 			 https://smho-smso.ca/
Canadian ADHD Resource Alliance		https://www.caddra.ca/
Autism Canada		https://autismcanada.org/resources/#:~:text=Autism%20Canada%20has%20put%20together%20a%20number%20of,email%20us%20at%20info%40autismcanada.org%20or%20call%20%28519%29%20695-5858.
Geneva Centre					https://www.autism.net/resources
Family Service Toronto 				https://familyservicetoronto.org/our-services/areas-of-expertise/developmental-disabilities/
Ready to Learn webinar for caregivers  
[bookmark: _GoBack]MATH https://drive.google.com/file/d/1B25Mnzf36rpvdUQkuRehkcH6wCHISMGk/view?ths=true 
LGBT Youthline:  https://www.youthline.ca/
TDSB Gender-Based Violence Prevention team
https://tdsb.on.ca/About-Us/Innovation/Gender-Based-Violence-Prevention

LGBTQ focused high school:  http://triangleprogram.ca/

519 Centre has quite a bit to offer:  https://www.the519.org/

Supporting Our Youth (SOY):  https://soytoronto.com/

Ready to Learn Caregiver webinar  https://drive.google.com/drive/folders/1hxi3fDXbu7MYEJAqfPqOpO9HnPL5oWn9 

Ready to Learn Webinar for Caregivers with children with complex needs  https://drive.google.com/drive/u/0/folders/1CUEoRclGB6ipvq922t8KxExZtgO5Ekml 
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TDSB PSYCHOLOGICAL SERVICES       HEARTS & MINDS NEWSLETTER



Link to all newsletters

https://www.tdsb.on.ca/About-Us/Professional-Support-Services/Psychological-Services



Index of Articles



Volume 1, Issue 1    May 19, 2020

Helpful Hints: Staying in The Moment When You Are Feeling Overwhelmed   

5 Tips for Remote Learning 

Ask the Psych Expert: My 9-year-old child is always tired, wakes up frequently, and asks to sleep 

with us. Can I do anything to help? Also why does my teen sleep until noon? 

Learning Corner: Helping Kids Improve Their Reading During School Closure 



Volume 1, Issue 2    June 1, 2020

First Things First: Staying Healthy Through Gratitude 

Helping Kids Get Along During Covid-19 

Did You Know? Self-Regulation: How Can I Help My Child Tolerate Uncertainty About the Future, 

given the Circumstances? 

The Learning Space: Learning Disabilities: A Snapshot 



Volume 1, Issue 3    June 17, 2020

Talking to Kids About Racism and Discrimination

Connecting with yourself before responding to your child 

Did you know? Play

Ask the Psych Expert: Question: How can I help my child or team manage their big emotions? 

The Learning Space: Building Independence in Young Children 



Volume 1, Issue 4   June 24, 2020    

Get Moving! The Importance of Exercise 

Embrace the Outdoors 

The Learning Space: Fun Ways to Enhance Math Skills Over the Summer

Ask the Psych Expert: Question: My daughter's graduation was supposed to be this month and she's 

really disappointed that it's not happening. How can I help?



Volume 2, Issue 1   September 2020

Understanding worry 

Building Psychological Flexibility in Yourself and Your Child 

Everything in moderation: How to Help Our Students Manage Screen Time Usage as We Return to Learning 

Ask the psychologist: Question: How do I help my 6-year-old daughter get used to wearing a mask? And 

how can I help my 16-year-old son who says, “Nothing can happen to me and they are forcing me 

to wear it”? 



Volume 2, Issue 2   October 2020



Dyslexia Awareness Month: A Reading Myth Debunked 

Practical Tips to Support Learning At Home 

Did You Know? Reducing Anxiety Through Connection 

Ask the Psychologist: Help! My 15-year-old seems very distracted during online learning. How can I help

her?



Recommended Resources (relating to Hearts & Minds’ Articles)



Autism and Visual Schedules

· Templates, pictures, and visuals from the Geneva Centre https://www.autism.net/resources/visual-gallery 

· Pre-made visual schedules for daily routines   https://www.understood.org/en/learning-thinking-differences/understanding-childs-challenges/simple-changes-at-home/download-sample-picture-schedules-and-visual-planners 



Anti-Racism:

· TDSB Equity and Well-Being Department http://d31hzlhk6di2h5.cloudfront.net/20200605/80/5e/50/e8/be11f91f0509bfea07ba7e65/Talking_About_Race_Resources_for_Families__2_.pdf 

· Six Key Points About Having a Conversation with Your Kids About Race and Racism (Which Are Not the Same Thing) https://drive.google.com/file/d/1bg1PuEKiJcQokQfhP4sg93QNnnkCCw6P/view 

· Talking with White, Non-Black, and Non-Indigenous Children and Teens About Recent Events Involving Anti-Black Racism and Police Brutality  https://drive.google.com/file/d/1kFpNmF8bIOoStHp6xb1g3bM8auqnd75Y/view 

· Community and Mental Health Resources: 

. Culturally Responsive Mental Health Supports  https://www.tdsb.on.ca/Portals/0/docs/Culturally%20Responsive%20Mental%20Health%20Supports.pdf 

. Women's Health in Women's Hands https://www.whiwh.com 

. LGBT Youth Line  https://www.youthline.ca  

. The Hope for Wellness https://www.hopeforwellness.ca 

. Across Boundaries https://www.acrossboundaries.ca  

· Further Reading:

. Talking to Children About Racism – American Psychological Association  https://www.apa.org/topics/kids-discrimination 

. Talking to Kids About Racism, Early and Often – New York Times  https://www.nytimes.com/2020/06/03/parenting/kids-books-racism.html 

. Whiteness - Museum of African American History and Culture https://nmaahc.si.edu/learn/talking-about-race/topics/whiteness 

. Resources from the Children's Community School  http://www.childrenscommunityschool.org/social-justice-resources/ 

. Racism and Violence: How To Help Kids Handle the News  - Child Mind Institute  https://childmind.org/article/racism-and-violence-how-to-help-kids-handle-the-news/ 



COVID-19, Coronavirus

· Taking care of yourself while sharing space https://kidshelpphone.ca/get-info/taking-care-of-yourself-while-sharing-space-during-covid-19/ 

· Remote learning- TDSB MHWB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19 

· School mental health Ontario Self-Care 101  https://smho-smso.ca/wp-content/uploads/2020/03/Self-Care-101.pdf 

· TDSB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19/TDSB-Mental-Health-Video-Series



Dyslexia

· International Dyslexia Association of Ontario https://www.idaontario.com 

· Understanding Dyslexia https://kidshealth.org/en/teens/dyslexia.html  



Gratitude 

· 9 best gratitude apps to be more thankful everyday  https://www.happierhuman.com/gratitude-app/ 



Learning Disabilities

· International Dyslexia Association Ontario  https://www.idaontario.com 

· https://www.ldathome.ca 

· LDAC https://www.ldac-acta.ca 

· International Dyslexia Association of Ontario https://www.idaontario.com 

· Understanding Dyslexia https://kidshealth.org/en/teens/dyslexia.html



Managing Big Emotions, Self- Regulation

· Steps to emotion coaching https://www.emotionfocusedfamilytherapy.org/steps-of-emotion-coaching/ 

· Validation of Kids feelings https://www.seattlechildrens.org/pdf/PE1547.pdf 

· Self-validation https://www.psychologytoday.com/ca/blog/pieces-mind/201407/self-validation 



Math

· How Games Help Kids with Math https://www.understood.org/en/school-learning/learning-at-home/games-skillbuilders/how-games-can-help-kids-who-struggle-with-math 



Mental Health and Well-Being

· Taking care of yourself while sharing space https://kidshelpphone.ca/get-info/taking-care-of-yourself-while-sharing-space-during-covid-19/ 

· Remote learning- TDSB MHWB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19 

· School mental health Ontario Self-Care 101  https://smho-smso.ca/wp-content/uploads/2020/03/Self-Care-101.pdf 

· What's Up Walk-In Virtual Clinics  https://www.whatsupwalkin.ca 

· Resilience guide for parents- American Psychological Association  https://www.apa.org/topics/resilience-guide-parents?utm_source=facebook&utm_medium=social&utm_campaign=apa-stress&utm_content=resilience-guide-kids&fbclid=IwAR1TP2YEtaQ3UxFg3v0EB1yaSIMn1CRcTqHB49NsLVYoMQ-UZm4gyQ8kqh4 

· Doctor Dan Siegel- The Healthy Mind Platter https://www.drdansiegel.com/resources/healthy_mind_platter/ 

· Return to School Mental Health and Well Being Guide TDSB 

· Be a feelings coach! Video – TDSB MHWB  https://www.youtube.com/watch?v=E8fCMbTp8-s

· TDSB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19/TDSB-Mental-Health-Video-Series

· Raising Confident Kids  https://childmind.org/article/12-tips-raising-confident-kids/ 



Nature

· The Healing Power of Nature  https://time.com/4405827/the-healing-power-of-nature/ 



Return to School

· Tips and Tricks for Helping Students Return To School  https://drive.google.com/file/d/1XxsReenCfXiKzbXAv4ny_0LcQYw2oDDf/view 

· TDSB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19/TDSB-Mental-Health-Video-Series



Self-confidence

· Raising Confident Kids  https://childmind.org/article/12-tips-raising-confident-kids/ 



Self- Regulation

· Child Mind Institute:  Helping Kids with Self-Regulation https://childmind.org/article/can-help-kids-self-regulation/ 

· Collaborative Problem Solving  https://www.livesinthebalance.org/about-cps 

· Steps to emotion coaching https://www.emotionfocusedfamilytherapy.org/steps-of-emotion-coaching/ 

· Validation of Kids feelings https://www.seattlechildrens.org/pdf/PE1547.pdf 

· Self-validation https://www.psychologytoday.com/ca/blog/pieces-mind/201407/self-validation 



Sleep

· Sick Kids Hospital: Sleep for Children https://www.aboutkidshealth.ca/Article?contentid=646&language=English 

· Sick Kids Hospital: Sleep for Teens https://www.aboutkidshealth.ca/Article?contentid=647&language=English 

· Sleep Foundation  https://www.sleepfoundation.org 

· Harvard Medical School Sleep  https://www.health.harvard.edu/topics/sleep 



Summer Wellness Guide from TDSB MHWB team  

· https://www.tdsb.on.ca/Portals/0/docs/TDSB_Summer%20Well-Being%20Guide.pdf 



Uncertainty, tolerating

· Building your tolerance for uncertainty   https://www.anxietycanada.com/articles/building-your-tolerance-for-uncertainty-act-as-if/ 

· Befriending uncertainty  https://www.anxietycanada.com/articles/tool-7-befriend-uncertainty/ 



Visual schedules, Autism Spectrum Disorder

· Templates, pictures, and visuals from the Geneva Centre https://www.autism.net/resources/visual-gallery 

· Pre-made visual schedules for daily routines   https://www.understood.org/en/learning-thinking-differences/understanding-childs-challenges/simple-changes-at-home/download-sample-picture-schedules-and-visual-planners 



Walk-in Clinics 

· What's Up Walking Clinic  https://www.whatsupwalkin.ca 



Well-Being, Mental Health and 

· Taking care of yourself while sharing space https://kidshelpphone.ca/get-info/taking-care-of-yourself-while-sharing-space-during-covid-19/ 

· Remote learning- TDSB MHWB  https://www.tdsb.on.ca/Return-to-School/Resources-During-Covid-19 

· School mental health Ontario Self-Care 101  https://smho-smso.ca/wp-content/uploads/2020/03/Self-Care-101.pdf 

· What's Up Walk-In Virtual Clinics  https://www.whatsupwalkin.ca 

· Resilience guide for parents- American Psychological Association  https://www.apa.org/topics/resilience-guide-parents?utm_source=facebook&utm_medium=social&utm_campaign=apa-stress&utm_content=resilience-guide-kids&fbclid=IwAR1TP2YEtaQ3UxFg3v0EB1yaSIMn1CRcTqHB49NsLVYoMQ-UZm4gyQ8kqh4 

· Doctor Dan Siegel- The Healthy Mind Platter https://www.drdansiegel.com/resources/healthy_mind_platter/ 

· Return to School Mental Health and Well Being Guide TDSB 

· Be a feelings coach! Video – TDSB MHWB  https://www.youtube.com/watch?v=E8fCMbTp8-s  

· The Healing Power of Nature  https://time.com/4405827/the-healing-power-of-nature/ 
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TDSB PSYCHOLOGICAL SERVICES

LEARNING CENTRE 2



EXECUTIVE FUNCTIONING



[image: C:\Users\000019\Desktop\Images\donkey cart.jpg][image: to do list.jpeg]Monitoring







[image: ][image: self-awareness]









		For more information on this or any other executive function or mental health question, contact Dr. David Schwartzbein, Manager of Psychological Services – LC2, at 416-396-8459







[image: cramming comic.gif]MONITORING



Description of skill: The ability to step back and observe task and personal behaviour. 

1. Task-oriented monitoring or work-checking habits. Assessing performance during or shortly after finishing a task to ensure accuracy or appropriate attainment of one’s goal.

2. Self-monitoring. This includes recognizing when you need to adjust your state of arousal.

3. Interpersonal awareness. Being aware of others and keeping track of the effect that one’s behavior has on others.



General principles

Monitoring interventions are designed to help students develop self-awareness and routines for checking their work so they can better compare their behaviour to a standard and better tune into environmental feedback

· Teach students to routinely Observe and Adjust. Highlight the process of analyzing past behaviour to improve future performance and self-review. Make this routine.

· [image: ]The teacher can ask the child to check several times a day and at the end of the day, take a tally to monitor performance of any target behaviour. 



Five common monitoring problems:

· Failing to notice careless errors, failing to follow directions, or going on a tangent

· Failing to adjust behaviour based on feedback (e.g., verbal or nonverbal cues)

· Failing to notice that others have lost interest in what one is saying

· Failing to understand the effect of one’s behaviour



[image: ]Why it is so difficult for some children to stay calmly focused and alert? Some students’ brains are still developing. Some more quickly exhaust their mental energies and so do not have the inner resources to monitor their performance or interactions. 



Children with LD and ADHD may have particular trouble with monitoring. They may not be aware if the approach they are using for tasks. They do not realize if they get stuck and need to try another strategy. They may not know how to check their work properly. They may not be aware of the effects of their behaviour on others.



Environmental Modifications

· Regularly prompt students to monitor how they are doing.  (See sample charts below.)

· To help students maintain focus during a lesson, provide prompts to pay attention when announcing important information or lesson material (e.g., “Now listen, this is important.”) 

· Invite students to estimate the amount of time required to complete a task and then time them. Have students compare how long they thought they would need with how long the task actually took to do.



Teaching strategies

· Infuse metacognitive questions into daily instruction. For example: 

· Good question! How do you suppose you could find the answer?

· How do you think you will do on your math assignment! Why?

· What could you do to get a higher grade?

· This is a big assignment. What will you do first? Next? etc. 

· How long do you think this assignment will take? Let's see if you are right.

· What can you do to make sure you keep working until the assignment is done?

· Teach students to review work and re-read questions. Or read directions aloud and underline key words. After, review to check if the questions were answered. 

· Teach students to develop an outline and plan for a written task

· For math, teach students to circle and say aloud the operational sign or key words. Check work for accuracy and that they have solved all parts of the problem.

· For writing, teach students to review and watch for their most common mistakes.

· Provide external structure or feedback. 

· Provide a rubric that lays out evaluation criteria. Prompt the child to compare work to the rubric.

· Make clear the parts of the task that are important (You will lose points for omitting your name and assignment name.)



To increase self-awareness, Reid and Lienemann (2006) suggest having students check out their beliefs about their strengths and weaknesses: 

· General ability: How good am I as a student? How smart am I?

· Competency in specific tasks: How good am I at this?

· Control over outcomes: What parts of this outcome do I control? 

· Causes of outcome:  What parts did I do well or poorly? Why? Did I succeed because I worked hard, because it was easy, because I got extra help, etc.

· Understanding the benefit of specific strategies: What strategies did I use and how much or little did they help? Is there anything I need to adjust next time?



When students are getting ready to work, the following questions can help. 



1. What’s the job here? (What am I supposed to do here? What is preventing me from accomplishing this goal?)

2. How should I do this job? (What strategies will I use? What materials do I need? In what order do I need to do these things?)

3. Every once in a while, ask yourself, “How am I doing?”

4. At the end, ask yourself, “How did I do?” (What did I learn? Am I pleased with the result? What worked and what didn't work? What was easy, what was difficult, and why?)



[image: ]Which step have I reached today? 


To self-monitor emotion or arousal, the following tools may be useful:



		[image: ]

		[image: engine running.jpg]



		[image: ]

		[image: ]







What kind of self-talk do I use (growth mindset versus fixed mindset?



[image: ]









[image: ]



For social interaction, teach the child: 

· [image: ]To attend to and learn to read specific social cues (e.g., facial expressions, attempts to change the subject) or, when in doubt, to ask about the situation. 

· Analyze past incidents to improve ability to think about behaviour.

· When calm, problem solve or generate alternative ways of dealing with the situation

· When possible, ask the child to “Freeze” and analyze the situation in the moment. Then replay incorporating the more adaptive response.

· [image: ]When the child is unaware he or she is going on about a personal interest well past the listener’s interest, give them a 3 sentence limit after which they have to stop and give the listener a turn to talk.

· Personal Bank Account: How you feel about yourself is like a personal bank account. You can make deposits or take withdrawals by the things you do or say.









Monitor thoughts or actions that make you feel good or bad. 

Keep a list of doing things you do that make you feel good (deposits) and things you do or think that make you feel bad (withdrawals). See example below.



		Deposits

		Withdrawals



		Keep promises to yourself. Start with promises you know you can keep. Then, try harder ones

		Break promises or commitments



		Be honest with yourself and others

		Be dishonest. 



		Do small acts of kindness. Acts of kindness can be the antidote to sadness. 

		Keep to yourself



		Be gentle or kind to yourself. You do not have to be perfect and you don’t need to carry your mistakes with you forever. Try letting them go.

		Beat yourself up



		Renew yourself

		Wear yourself out



		Tap into your talents and strengths

		Neglect your talents







Habits of Highly Effective Teens[footnoteRef:1] [1:  Adapted from The 7 Habits of Highly Effective Teens, Sean Covey (1998)] 


		
Habits of Highly Effective Teens 

		Habits of Highly Defective Teens 

		7 habits that can help



		Be proactive – take responsibility for your life

		React: Blame all your problems on parents, teachers, etc. Be a victim.

		Get control of your life



		Begin with the end in mind (in life and work)

		Begin with no end in mind. Don’t have a plan. Avoid goals at all costs. Never think about tomorrow.

		Improve your relationships with friends



		Prioritize. Put first things, first.

		Put first things last. Whatever is important, don’t do it until you have watched all television programs or finished your video game. Put off homework or studying. the last possible minute.

		Make smarter decisions. Get more done in less time



		Think Win-Win

		Think Win-Lose. Do not let anyone succeed, because if they win, you lose.

		Get along with parents and teachers



		Seek to understand, then to be understood. Listen to others with energy and sincerity.

		Talk first and pretend to listen. Always express your side of the story and begin to think of the next thing you will say when the other person is speaking.

		Define your values and what matters most.





		Synergize. Work together to achieve more.

		Don’t cooperate. Teamwork is for others. You have the best ideas and should do things without help.

		Find a balance between school, friends, and everything else



		Renew yourself regularly

		Wear yourself out. Be so busy, eat badly, stay up so late that you will be tired the next day
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[image: emotinal regulation.jpeg][image: emotional-states]

		



For more information, contact  



		 



				Dr. David Schwartzbein, Manager of Psychological Services – LC2 (416) 396-8459














Emotional Regulation



[image: elephant rider.jpeg]Description of skill: The ability to manage emotions to achieve goals, complete tasks, or control or direct behaviour (e.g., stop fighting, managing exam anxiety, managing transitions). Teach the child he or she has weak brakes when it comes to managing some feelings and we are going to help them make their brakes stronger so they won’t get into so many accidents.



	

Environmental Modification

· Proactive strategies for situations you anticipate will cause an outburst

· Proactive Situation Avoidance: Identify likely emotionally provocative situations and avoid or minimize participation in them. 

· Proactive Situation Modification: When such situations cannot be avoided, examine how you might change the structure of the situation that could reduce the exposure to the provocative event (where you sit, who you sit next to, who you talk to, what alternative tasks to bring with you for self-calming, etc.). Also, one can give a warning when you anticipate that a trigger even is coming (e.g., “Time to stop watching television soon.”)

· Increase external controls (e.g., restrict access to situations that the child).

· Increase supervision and provide specific rules or expectations

· Post ways to cue the child to use strategies to regulate feelings.

· Before unstructured time, ask the student to remember the skill he or she is working on to prime use of strategies (e.g., no hitting)

· Try pre-arranging a timed complaining period for a child who often has an outburst in response to a commonly occurring event. Give a set time (e.g., 5 minutes), and then complaining time is over. This must be done in a neutral or humorous way.

· Reactive strategies

· Give the child a break if he or she is losing control of the problem emotion

· Provide alternatives to replace the negative activity (e.g., an activity or environment that serves as an escape valve when child is getting tense; count to 10; take 3 slow breathes)



Teaching the skill (i.e., coping strategies)



· Explain the skill

· Have the child practice the skill

· Reinforce the child for practicing the skill

· Cue the child to use the skill

· Reinforce the child for using the skill correctly



· Use techniques for stress reduction (e.g., relaxation techniques, mindfulness, deep breathing, guided imagery).

· Attention deployment: Distract your attention by:

· Looking away from the provocative stimulus

· Focusing on some informational “cool” features of the stimulus (as a stranger might)

· Visualizing and describing a relaxing, calming situation as an alternative

· Counting objects in the room to yourself

· Cognitive change: Talk to yourself using reason, logic, and evidence to re-appraise the event downward in its significance

· Response modulation: Try to actively suppress the unwanted strong emotion

· Teach positive self-talk (e.g., “This is not a big deal. I can handle this.”).

· Watch for warning signs of becoming over-stimulated, frustrated, or anxious.




		Mindfulness (being mindful) is a state of being aware of your mind, at any given moment.  It means to pay attention in a particular way: on purpose, in the present moment and without judgement - Jon Kabat-Zinn, 1990



Participating in an 8-week mindfulness meditation program appears to make measurable changes in brain regions associated with memory, sense of self, empathy and stress. - Psychiatry Research: Neuroimaging, 2011



Programs such as Mind Up can be integrated into the curriculum of students in any grade



http://brainchildblog.com/category/mindup/



		





[image: line in moment.jpeg]











[image: mindup_13]



		Breathing techniques are useful ways to revive the brain or reduce stress. To learn to inhale through the nose, have children imagine to smell a flower. To increase awareness of their breathing, children can blow on a pinwheel toy so that it spins slowly. 



Demonstrate and then have the children imagine a breathing square in which they inhale for 4 beats, hold their breath for 4 beats, and exhale very slowly for 8 beats. Repeat this several times.

		[image: ]



		

Give sensory overload breaks



[image: calming caddy.jpg]

		[image: ]



		It is often ineffective to tell a child directly to calm down. Instead, try mirroring his or her feelings (e.g.,  “It looks like …”, “It seems …”,  “Is it something like …”). This helps identify the feeling, soothe because someone understands and accepts it, and move through the feeling.  Once the adult feels the emotion has been accurately identified the feeling and are is tune emotionally with the child, confirming this in words. Then, and only then, inject some humour into the scene by very slowly exaggerating the intensity of this feeling until it is so big that it is funny. For more on this technique, consult How To Talk So Kids Will Listen & Listen So Kids Will Talk by Faber and Mazlish

		[image: ][image: ]



		Anxious, shy, or sad children spend much more time thinking about their worries than in trying to cope or solve their problem and are prone to distorted thinking that increases bad feelings. For example, they magnify bad things that confirm a negative perception and overlook more balanced thoughts or how they coped in the end. These negative thoughts or perceptions influence their feelings and actions. Similarly, if a child feels tense, this influences thoughts and feelings. Consult with the school’s psychologist or social worker, to learn how you can help these children feel better.



		

[image: ]







		The 90/10 rule (Dr. Mike Evans)


Ten per cent of how we do in life is based on what happens to us and 90% is based on how we respond.



Adaptive responses include:

· Self-calming

· Problem-solving

· Identifying and challenging the cognitive distortions that make you sad or stressed.



		[image: ]










		Increase happiness and resilience. The following practices can be useful:

· Count your blessings. Get in the habit of noticing good things. Keep a daily journal

· Have regular “shout out” sessions in which students and you share good things you have observed in others that day. 

· Have a jar in which students can put a note or a board on which people can put up notes for each good thing they notice during the day

· Research shows that the practice of kindness has important benefits for life satisfaction and overall happiness. 

· Help the child learn his/her strengths and try connecting and developing those strengths. For more on this consult the following website http://smartstrengths.com/book-excerpts-for-teachers.html 



		

[image: ]

[image: ]



		Encourage the student to use his or her EF superpowers. Explore this on the following link.     http://goo.gl/vN0qyf



For more information about Executive Function Superheroes and resources go to

http://www.oise.utoronto.ca/balancedliteracydiet/Recipe/00352/



		

[image: ]







[image: Screen shot 2014-02-23 at 5.45.30 PM.png][image: Screen shot 2014-02-23 at 5.44.08 PM.png]Two methods of improving emotional regulation



· Use Dan Siegel’s hand model of the brain to help identify times when the child is losing control of his or her feelings. See  the video at : http://www.youtube.com/watch?v=gm9CIJ74Oxw







· To manage emotional dysregulation, mirror and validate their feelings. This helps them self-regulate. Once the child is calmer, you can problem solve. To assist in this, use the body/emotion map from http://www.pearltrees.com/gry.h.nielsen/mind-unleashed/id12275211#item121173039



[image: ]
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[image: forgetfulness]

		[image: http://www.wingwire.com/app/webroot/files/3_216_1385153753.jpg]



For more information on this handout, presentations or workshops at your school, 

other executive functions, or mental health questions, please contact Dr. David Schwartzbein, Manager of Psychological Services – LC2, at (416) 396-8459



		





WORKING MEMORY (WM)



What is working memory?     Working memory (WM) refers to the ability to hold information in mind while mentally working on it in the moment.  WM refers to the brain system that provides temporary storage and manipulation of mentally represented information needed for complex, cognitive tasks such as language comprehension, learning, reasoning, and manipulation of ideas. 



		The WM system has three components:

1. Verbal-auditory memory in which we temporarily hold and rehearse information we hear such as a phone number or story. 

2. Visual-spatial scratchpad in which we hold and manipulate information we see or visualize.

3. A central executive that conducts attention and coordinates activities with other mental functions. It helps us integrate what is happening with the past and future, with our feelings, thoughts and imagination, with images, and with rules and methods for solving problems. 

		VERBAL-AUDITORY          VISUAL-SPATIAL

[image: ][image: ][image: https://lh3.ggpht.com/7KnvzLakk9IjRerIGpJd6A-eJxvy1ot1J0GUspqgh_H0CZBoOGM_djHSZqTp3Wzh2pQ=w300][image: ]       MEMORY                        SCRATCHPAD







Working memory is ephemeral, like writing on fogged-up glass. The information remains imprinted for a few seconds before disappearing. You can only retain about 7 items (+/– 2) for no more than 7 seconds. You can remember information longer, but only if you do something to keep that information in mind like repeating it over and over. 

		[image: ]

		The 747 rule. 

The average adult can retain 7 items in short term memory (plus or minus 2 items) for as little as 7 or as much as 20 seconds unless something is done to keep that information in mind (e.g., repeating it.). Working memory capacity is even smaller, Young children can only hold 3 or 4 items in WM. Emotional distress temporarily reduces WM storage capacity.









Signs of possible WM breakdown:

· Trouble following directions, procedural steps, or completing assignments 

· Trouble keeping up with fast-paced presentations. Tracking errors. Mixes up material

· Trouble with math (e.g., counting with fingers or needing manipulatives for basic computation)

· Trouble multitasking

· Inattention or loss of focus. For example, raises hand to speak but forgets what wants to say



An illustration: In a typical lesson, students are presented with a lot of information. This is like being given a dozen apples, one by one, and having to hold them in your arms without a bag. Soon, you become overloaded and some apples fall from your arms. Your attention begins to be divided between keeping track of the fallen apples, collecting them, and containing the fruit you are still holding. Similarly, when WM capacity is exceeded, students forget what has been said and cannot have more trouble connecting new information with material they already know.



Working memory works the same way. Unless you manage incoming information, it decays, falls away, and is lost. Taking notes and having handouts reduce the load on WM, but in the moment, much information is lost. 



WORKING WITH STUDENTS WITH  WEAK WORKING MEMORY

Teachers intuitively and by training understand how to help students need to remember information they are learning. They do this in many ways including:

· Grouping ideas conceptually (e.g., robin, cat, and frog are animals). Instead of using up several memory slots, consolidating items frees up WM for other things.

· Chunking

· Engaging different parts of our brains (e.g., visual, verbal, sensory, emotion, etc.)

· Highlighting important material so that we focus on main ideas



Key points: 

1. Memory techniques work because they make you actively and deeply process information. 

2. The more parts of your mind (visual, verbal, sensory, narrative, etc. you use, the better. 

3. Visual images are easier to remember than verbal facts.

4. The more you consolidate ideas, the easier it is to remember them.



		Monitor student

		After giving a lesson, go up to the student to check whether all main points of a lesson are understood and s/he knows what to do next.

Check if this student uses strategies to keep data in WM alive (e.g., forming associations, visualizing things, or whispering under one's breath and repeating) 



		Be aware of overloading  WM

		WM is taxed by having to work with:

· A long series of steps or sequence. Elementary age students may only be able to retain 3 or 4 steps at a time.

· Unfamiliar and meaningless material.

· Demanding, difficult, or complex problems

· When a lot of information is presented rapidly



		Ways to reduce WM demands

		· Provide hand-outs that summarize key lesson points

· Provide context and make material meaningful to student

· Reduce the amount of material to be remembered

· Chunk material

· Use mnemonics (e.g., rhymes, putting ideas to music, expression mnemonics) to consolidate material

· Use memory palace to retain and sequence material



		Repeat and highlight important points

		· Regain students attention by pausing to state when you are about to say something particularly important

· Have a signal to indicate that it is important to listen at that moment

· Review and repeat key points at the end of the lesson 

· Teach the importance of making material personally relevant and how ideas fit into a bigger picture



		Use memory aids

		· Use technology (allow students to use phones to take pictures of visual aids, homework assignments, etc.)

· Use the internet to store assignments, notes, deadlines.

· Keep parents in the loop so they can keep the student on track

· Teach and practice the use of mnemonic techniques

· Teach principles of good note-taking





For more information about mnemonic techniques, refer to the following web pages:



Nine Types of Mnemonics for Better Memory http://www.learningassistance.com/2006/january/mnemonics.html



Enhancing School Success with Mnemonic Strategies

http://www.ldonline.org/article/5912/ 

Expression or Word mnemonic: 

· To make an expression or word mnemonic, take the first letter of each idea or word you want to remember and then form them into a phrase or word. 

· Common examples are BEDMAS, Roy G Biv (colour spectrum), Father Charles Goes Down and Ends Battle (order of musical sharps), HOMES (names of Great Lakes).

· Practice example: Create a mnemonic for the compass points (North, East, South, West)[footnoteRef:1]  [1:  One example: Never Eat Shredded Wheat.] 




HOW CAN STUDENTS HELP THEMSELVES?

The student can practice several strategies that will reduce the load on and/or improve learning and retrieval:

1. Subvocalizing helps keep information alive in working memory.

2. Make up mnemonics, rhymes, or put ideas to music to help remember lists of data or directions.

3. Chunk data (e.g., instead of trying to remember 7 individual numbers, group them as in 967-11-11).  Pair items to be remembered as a whole. Combine numbers or phonemes.

4. The following study skills enhance memory:

· Study cards

· Review sheets

· Review schedule

· Studying from notes

· Organize materials and notes

5. Paraphrasing, making a picture, or creating a list. 

6. Students with strength in on or another area should be encouraged to use that mode. For example, a student with good verbal memory should be encouraged to translate visualize information into words. 

7. Saying in order to learn is also likely to help a student encode information into long-term memory. Have the student repeat information out loud. The student or the listener may then be able to identify the strength of his grasp of the material.



GENERAL MEMORY AIDS INCLUDE:

· Ask for help and repetition

· Take notes

· Be organized

· Don’t self-overload. Take one step at a time

· Automaticity equals faster and easier processing. Developing mastery increases automaticity. Helping the student memorize key information such as addition, subtraction, and multiplication tables. This frees up one’s capacity to learn other concepts.

Become an active reader. Underline, highlight, or jot key words down words in the margin or on post-it notes when reading chapters. Then go back and read what is underlined, highlighted, or written in the margins, or put all the post-its in linear order on a sheet of paper as a way of creating a virtual active working memory.

PQRST

· Preview and skim the passage. 

· Generate at least 4 Questions and then seek that information when reading a text. For example, ask why does this make sense or why does this matter?

· Actively Read passages while seeking answers to these questions. 

· Study the information

· Self-Test answers to questions



[image: ]Method of Loci or the Memory Palace:[footnoteRef:2]  In this technique the student visualizes the layout of a familiar building like their home. To remember a series of ideas, the subject takes a mental walk through these places and “deposits” an image that represents an idea or topic in each room along the way (e.g., front door, hallway, kitchen, living room, etc.). The funnier or weirder the image, the more unforgettable. Retrieval of items is achieved by “walking” through the rooms. The room then stimulates recall of the desired image.   [2:  Watch Joshua Foer’s, How to Improve Your Memory TED Talk starting at 12:54 to about 15:30 to see how he uses the Memory Palace when giving talks. http://www.youtube.com/watch?v=U6PoUg7jXsA ] 


Practice example: Picture your front door. Come up with a weird image to remember the three components of the Working Memory System[footnoteRef:3], the 747 rule of thumb, and the two strategies discussed here. In the hallway you might place a 747 jet (747 rule). In the kitchen, imagine Father Charles (mnemonics). In the living room, create an image of your memory palace. [3: ] 


Review:

· When studying, distributed or spaced practice increased retention. Instead of cramming just before a test, review smaller amounts of material over several hours or days instead, Spaced practice has ben shown to increase retention by 15%.

· Periodic testing is an extremely effective technique for learning. Quiz immediately or within a day as a self-test or a measure of a student’s grasp of a lesson. Expanding intervals between quizzes provides periodic review.

· Provide corrective feedback and the sooner, the better. Then give time for the student to process this feedback. Specific corrective feedback prevents learning and storage of errors and improves retention by up to 500%!

· Self-test to know if you really know. Sometimes we think we understand or remember information but struggle when tested.  To see if you really know, try to tell someone else what you learned. This will reveal any gaps in your understanding or retention of material.
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		For more information on this or any other executive function or mental health question, contact   Dr. David Schwartzbein, Manager of Psychological Services – LC2, at (416) 396-8459



		 



				











PLANNING



[image: ]



Description of skill:   The planning function reflects the ability to think see the big picture, anticipate conditions of evens in the near future, cues the engagement of mental capacities and actions needed to prioritize, get started, and complete a task to achieve a desired goal. This function works hand-in-hand with the organize function that cues the use of routines for sorting, sequencing, or otherwise arranging thoughts, feelings or actions needed to improve the efficiency of learning or production. 





Key subskills:

1. A good sense of time (how long it takes to do something).

2. A clear understanding of the task (whether easy or complicated, able to envision the finished product, able obtain  and/or have necessary materials at hand).

3. How to manage time and competing demands (prioritizing, think through tasks from beginning to end, set short- and long range goals, plan how to allocate time and work).

4. How to monitor progress and adjust approach accordingly.



Difficulties with Planning  

· Does not anticipate well. Surprised by obvious event or sequence leading to an event.

· Poorly conceived, haphazard and ineffective approaches to novel problem-solving and/or routine activities. Consistently does things the hard way when obvious more efficient alternatives are available

· Trouble with time management

· Trouble organizing materials or thinking through steps to complete a task



NB: Children with LD and/or ADHD and others who are weak in planning often have trouble when they (1) have to structure work, (2) have to think though a number of steps; or (3) have to deal with complicated tasks. They also may have trouble with time management as it relates to the demands of a given task



[image: ]Environmental modifications

· Develop templates for tasks that are repeated over and over.

· Focus on short-term strategies.

· Set small achievable goals to encourage students to keep trying. Break tasks into parts and provide a checklist to tick off when each part has been completed.

· Use file sharing software such as Dropbox to make it easier to keep notes and assignments handy.  The free My Homework Student Planner App is available at https://myhomeworkapp.com, It also links to the free teachers.io app that enables you to share information about your classes so due dates, files, and announcements are automatically synced to students’ myHomework planner.

· [image: ]Use a visual calendar, like a Post-It Note Calendar, to help students see which subtasks need to be done each day in order to accomplish a larger, long-term goal. Organize homework assignments by writing them on Post-Its and placing them directly on the calendar. If one Post-It is used for each assignment, this method can also be used to see assignments piling up and allow for easy visual reorganization of assignments and tasks.

· Model planning. Show how you use a planner yourself. Check off items as they are completed.

· Use technology. Make use of organizational software to help structure ideas and then transfer them to a word processor. Let students with cell phones take pictures of assignments and other images. Apps such as OneNote can help organize notes and assignments

· Provide organizational frameworks and picture charts when an assignment is handed out. Indicate where to start and the sequence of steps to be taken. Consider by what time each step needs to be completed. Anticipate problems (socializing, extracurricular activities, attending day care, a family dinner, etc.).

· Make it fun! Have students practice using the planner by making note of fun events.

· Help the children make a habit of checking the planner every day by making this a class routine. Practice checking how many days are left before a specific activity has to be completed. Every week, take time to update planners, set priorities for the coming week, establish mini-goals, and identify ways to cope with potential obstacles that might throw off good intentions. Make sure to block out time for big or priority tasks first. Schedule everything else after. Adapt daily.



· At home, families can set up a large calendar in which important dates, deadlines, and events are listed

· Use routines to establish a time and place for doing work and a specific place completed work is placed inside one’s backpack to be returned to school.




[image: ]Teaching the skill 

· Teach that planning is the first step in working on a project.

· Meltzer (2010) suggests that, starting at the beginning of the school year, teachers need to help students to learn the following foundational processes to improve planning: 

· Develop self-awareness of their learning styles, strengths and weaknesses (e.g., visual learners need diagrams, those with memory trouble need coping strategies).

· Understand the big picture, how the details fit together, and the endpoint of task.

[image: ]

· Teach the student to look at the big picture or give a bird’s eye view of the content to see how each task fits in with lesson, course, or curriculum goals. Once these are understood, students can set personal goals that relate to their strengths and interests.

· To help students become motivated, spend time to help the students see the value in the task (i.e., how it falls in line with their own desires). They also need to have an expectation of success.

· Set short and long term goals.

· [image: ]Provide samples and rubrics or samples of finished to help envision the end result. Visuals can complement verbal instructions. 





















(For the full version  of this chart, go to http://www.pinterest.com/pin/429741989415438045/)




[image: ]Teach time management

· Use calendars or day timers to write in timelines for studying or completing parts of an assignment. 

· Use visual prompts for time management.

· Teach how to anticipate and cope with competing demands (family dinners, play, extracurriculars, what to do when you do not know how to solve a problem or do a task).

· Teach how to prioritize based on deadlines and difficulty of the task. Then help students sequence subtasks.

· Get students to estimate the amount of time required to complete a task and then time them. Or ask the students to compare how long they anticipated would be required and how long the completed task actually took.





		TIP! Younger children may not have a good sense of time. The Wonder Clock can help concretize this abstract concept (See  http://www.youtube.com/watch?v=8db_0hv-E_A (how to make the clock); http://goo.gl/YiL4FM  (template). 



		[image: ]







		Tip! Teach the child to put first things first and to differentiate between what is urgent and/or important.

		[image: ]







Put Plan in Action

· Set up a Get Ready – Do – Done chart and workspace can help with both organization and planning. Using colored visuals to set up and organize the study space allows children to plan for all of the supplies they need to complete their homework and to work more independently

· Provide guidelines and ongoing feedback.

·    Provide a rubric that lays out evaluation criteria. Prompt the child to compare work to the rubric. Make clear that the required elements are important (e.g., You will lose points for omitting your name and assignment name.)

· Meet near sub-goal due dates to keep the student on track.

· Prompt the child to compare work to the rubric. Adjust plan accordingly.







Teaching the skill: Strategies specific to Upper Middle and High School students

With older students, getting buy- in to skill development is particularly important. If a student understands how the tool connects to and helps achieve a goal that is valued, s/he is more likely to engage in the project. Hearing how peers value the tool may also increase buy-in.

Self-assessment plays a bigger role for older students. When providing organizational frameworks when an assignment is handed out, invite the students to set their own goals (what they want to learn) and standards (A, B, or C grades). Together, think through the sequence of steps to be taken, timelines, and materials that will be needed. Walk through the process, anticipating how to deal with obstacles that may arise. Relate the plan to individual strengths and weaknesses and to situational factors 

· Use file sharing software such as Dropbox can make it easier to keep notes and assignments handy.  The free My Homework Student Planner App is available at https://myhomeworkapp.com, also links to the free teachers.io  app that enables you to share information about your classes so due dates, files and announcements will automatically be synced to students’ myHomework planner.

· Teach and use technology (e.g., phones to take picture of important information left on the black board, calendars, reminder alarms, visual organizers for planning, etc.)

· [image: http://www.angelfire.com/bug/brownjay/courage_files/image002.jpg][image: ]Older students’ big picture is broader than it is for younger students. When talking about beginning with the end in mind, this can be expanded to thinking how a course and their course work fits in with their life plan. Creating a personal mission statement will help students become cognizant of their core values and will help them become more focused and less reactive to events. Once done, teachers can help these students to relate in a more personal way to course material. There is a risk to this as some students may end up thinking that the course is not relevant to them and not worth the effort.  

· Teach the student that we cannot control everything, but we can control what happens to us. The Circle of Control  (Covey (1998) empowers teens by giving them a framework to help them stop worrying about things beyond their control and focus on the things they can control. This sets them on the path to being proactive, not reactive and to find ways to succeed.This exercise also encourages students to take time to think about their core values



· Teach the child to put first things first and to differentiate between what is urgent and/or important.Sean Covey (1998) uses a four quadrant approach to help students grasp this (see below)

		· Both urgent and important (Completing an important assignment due tomorrow) Procrastinators often seem to need the feeling of pressure, crisis, or urgency (i.e., urgent and important) before they get started. Leads to stress, anxiety, occasional failures when not enough time is available to complete the task adequately

· Important, but not urgent. (Getting started on a complex project due in 2 weeks). People who have a good sense of their priorities live here. They are good planners.

· Urgent, but not important (Feeling you have to finish the movie or video game before starting homework). Covey (1998) suggests that students who live in this world tend to be pleasers, who lack discipline and are highly susceptible to peer pressure. 

· Not important and not urgent. Such students sleep too much, watch too many videos, but is not responsible.
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		For more information on this or any other executive function or mental health question, contact   Dr. David Schwartzbein, Manager of Psychological Services – LC2, at (416) 396-8459







Description of the Skill: The ability to organize, conceptualize, and present information and ideas.





Organization of this Handout:  



This handout is organized somewhat differently than other monthly handouts. It is arranged in the following manner:

· Useful apps

· Helping students develop a framework for critical thinking

· Links to assist in teaching an organized approach to reading comprehension

· Helping students develop frameworks for writing narrative and persuasive essays





You may have writing ideas or resources you like to use. Please send us copies or links so that we can add it to our own Pinterest board (now in development!).



Useful apps to assist organization of Ideas



		[image: ]Use iMindMap to organize ideas.  http://www.thinkbuzan.com/uk/index

		[image: ]Complete Class Organizer - Student Version. All in one student organizer and note-taking app! 





		[image: ]The Pocket app lets you save web-based articles for future reference. 



		[image: ]MindNode is an app that organizes your thoughts for you, so you can focus on that all-important idea generation when writing.



		[image: ] Inspiration and Kidspiration organizational apps

		[image: ]Skitch is an app that helps you get a point across with fewer words using annotation, shapes and sketches.














Developing systematic and critical thinking



If you’re not prepared to be wrong, you’ll never come up with anything original.

Sir Ken Robinson





[image: ]Mind Mapping: Mind mapping is an excellent way to organize ideas and thinking. Here are a few suggestions:

http://www.additudemag.com/adhd/article/764-2.html 

http://www.mindmapping.com/ 

http://www.tonybuzan.com/about/mind-mapping/

http://www.spicynodes.org/





Developing a system of critical thinking

Having an organized framework of critical questions can enhance students’ critical thinking abilities. Systematic thinking needs to be formally taught, embedded into lessons, and practiced to become a lifelong habit. Placing posters on classroom walls that present such a framework allows students to check to see if they systematically analyzed a subject. Several frameworks including one patterned on the Socratic model of thinking are printed below.



Help students become aware of some of the root causes of irrational thinking (e.g., the Fundamental Attribution Error, Loss Aversion, The Anchor Effect, and Emotional Thinking). 



Fear of being wrong. As discussed in the Handout on Cognitive Flexibility, fear of being wrong and embarrassed inhibits the thinking and creativity of many students (and teachers!). Students should learn the value of mistakes. The Handout on Cognitive Flexibility has a number of suggestions including making being wrong normal instead of a mistake. To do this, avoid responding with a flat, “No” to misguided answers.  Instead, turn these into opportunities for reflection. 



For more information and tips on thinking errors and on overcoming the fear of being wrong see the following: http://www.opencolleges.edu.au/informed/features/overcoming-the-fear-of-being-wrong/






Socratic Questioning 



[image: I cannot teach anybody anything, I can only make them think.  - Socrates]



The Socratic approach to questioning is based on the practice of disciplined, thoughtful dialogue. Socrates felt that this practice enabled the student to examine ideas logically and to determine their validity. The open-minded dialogue helps engage students and stimulates them to develop their thinking on the topic.



		

		



		

		



		

		








Who  What  Where  When  Why  How:

An elaboration of these questions

[image: ]

http://www.knowledgereform.com/2015/01/14/critical-thinking-6-critical-questions-to-think-about/ 








Reading Comprehension Organization strategies



Here are a few sites for teaching organized approaches to reading comprehension



		[image: ]        

		[image: ]



		For the full poster, go to: https://www.pinterest.com/pin/287597126180797506/ 



		https://www.pinterest.com/pin/508766089130814240/ 



		[image: ]
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		https://www.pinterest.com/pin/159174168056224980/ 

		https://www.pinterest.com/pin/369154500682127420/ 










https://www.pinterest.com/pin/444097213229870862/
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Writing



Writing is more than just putting on paper what already exists in one’s head. It is not an exercise in grammar, spelling, or memory. It is an exercise in thinking    

Cynthia Johnson

 



Facility with writing opens students up to the pleasure of exercising their minds in way that grinding on facts, details, and information never will.  			       

Rick Allen





[image: ][image: ]In this portion of the handout, we will provide some basic ideas and resources for writing from an organizational point of view.  



ADDitude website has a number of useful ways students can get better at organizing writing. The following linking provides ways to organize time in writing http://www.additudemag.com/adhd/article/4036.html . 

http://www.additudemag.com/adhd/article/803.html 

 

The learnzillion website offers many short video manuals on writing topics. See https://learnzillion.com/ 





For High School Students: Five Steps for Writing a Term Paper provides an organizational map designed to help students efficiently and realistically go through the steps needed to write term paper. http://www.additudemag.com/adhd/article/538.html 







          http://egotript.tumblr.com/post/5179653867/how-to-write-good   

		Often, students benefit from specific instructions and prompts to learn to identify and use certain types of speech in their writing. For example, students need direct instruction to learn how to use subordinating clauses. 

· Although hydrogen is explosive and oxygen supports combustion, a compound of them puts out fire.

· Unless hydrogen and oxygen form a compound, they are explosive and dangerous.

· If hydrogen and oxygen form a compound, they lose their original properties of being explosive and supporting combustion.



When forming arguments in writing or in speaking, certain structured prompts may improve the quality of students’ work. These could include:

· I agree/disagree with  -----     because …

· I agree with this conclusion because

· I agree with most of the conclusion, but not all of it

· I disagree with their conclusions because

· I have a different opinion …

· I have something to add …

· Thomas explained his opinion/explained his answer in the following way …. 



The words specifically,   for instance,   for example    are key words that improve the quality of writing and argument.



		[image: ]  https://www.pinterest.com/pin/362680576212976635/ 
















		

[image: ]https://www.pinterest.com/pin/388505905327018740/   
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https://www.pinterest.com/pin/223983781440230656/





		[image: ]https://www.pinterest.com/pin/311311392966864345/  

		[image: ]

https://www.pinterest.com/pin/271904896224884062/ 
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http://en.wikipedia.org/wiki/Four_Square_Writing_Method 



http://www.studenthandouts.com/01-Web-Pages/Lot-01/Four-Square-Writing-Method.html 

		https://www.pinterest.com/pin/243968504787443087 
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CLARIFICATION





What do you think is the main issue? Why do you say that?





What do we already know about that? (Gather basic info .)





Can you give an example? 





Could you expand on the main issue?







 Probing Assumptions





What are your assumptions?





On what basis did you make these assumptions? 





What don't I see? Is there anything important missing?





Is this always the case? What could we assume instead?







Probing Rationale





What evidence supports your position?





Is there reason to doubt your rationale?





What are the counter-arguments against this position?





Is there another way to see this?  







Questioning viewpoints





What a is the position of the speakers? What is influencing them?





Why might you be open  or against certain positions or thinking?





What other information do we need?





What other ideas or positions exist?







Probing Consequences





What effect does this have? 





How does this fit with what experiences tells us?





What generalizations can we make? 





What are the consequences of that assumption?







Questions on questions





Why do you think I asked that question?





How would other groups  respond to the question? Why?





Which of your questions was most useful?





What might someone who believed ___ think?
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METACOGNITION Think Sheet

F'm thinking...

I'm wondering...

V'm noticing...

I'm seeing...

F'm feeling...

'm understanding...
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For more information on this handout, possible presentations or workshops at your school, 

other executive functions, or mental health questions, contact

Dr. David Schwartzbein, Manager of Psychological Services – LC2, at (416) 396-8459



		 



				
















COGNITIVE FLEXIBILITY

[image: ]

Description of skill: The ability to:

· See things from different angles or perspectives

· Shift from one mental set to another

· Change focus of attention

· Adjust to changed, unfamiliar or unexpected demands

Note: With most students, we want to increase confidence and cognitive flexibility to unlock their potential. Others can be overwhelmed by choice (e.g., anxious students or those with Autism Spectrum Disorder). Modifications for these children focus on helping them cope (e.g., by reducing choices).

Cognitive Flexibility problems

· Creativity has been stifled by experiences of criticism and fear of judgment

· Difficulty with open-ended tasks

· Problems prioritizing and organizing 

· Problems shifting between different aspects of the task (e.g., switching from outlining to writing or from one academic subject to another)

· Over-focus on the details at expense of the bigger picture or vice versa

· Unable to deal with changes in routines

· Absolutist and/or egocentric thinking. Unable to see shades of grey or other perspectives



Environmental Modifications to increase cognitive flexibility:

· Create a reliable, supportive, judgment free environment where students feel it is safe to take chances and make mistakes

· Introduce, define, and model concept of cognitive flexibility (see 9-dot problem below)

· Engage imagination and association. Encourage linking ideas or things to create something new or use familiar objects in new ways (e.g., a pencil could be termite food). 

· Most people focus on one perspective (I see this! I think that!”). Provide opportunities for exercising flexibility across the curriculum. 

· [image: ]Language Arts: Write a story from multiple perspectives (human, objects, etc.), create new endings to familiar stories. 

· Art: Combine things in novel, un-useless ways. 

· Social Studies: Since most people focus on one perspective (I see this! I think that!”), ask students to try seeing how many ways they can size up an issue. 

· Jokes show how language can be used in many ways. (“Why did the leopard fail to escape from the zoo? Because it was always spotted!”) Make explicit how the humour comes by clever reframing, moving you from the expected perspective to another, unexpected perspective.

· For more ideas, see Promoting Executive Function in the Classroom (Meltzer, 2010)  

· View 6 Creative Ways To Brainstorm Ideas https://www.youtube.com/watch?v=yAidvTKX6xM 

· Make a practice of taking the New Yorker magazine’s weekly Caption Contest http://contest.newyorker.com/  (see image and sample reader responses below).

[image: ]

“I can’t find my receipt, my place is a sty.”

‘I wish I was taller.”

“I still go ‘Wee Wee Wee’ all the way home.”

· Help students become aware of some of the root causes of irrational thinking such as the difference between System 1 and System 2 thinking (Daniel Kahneman), the Fundamental Attribution Error, Loss Aversion, The Anchor Effect, and Emotional Thinking

· Fear of being wrong. As discussed in the Handout on Cognitive Flexibility, fear of being wrong and embarrassed inhibits the thinking and creativity of many students (and teachers!). Students should learn the value of mistakes. The Handout on Cognitive Flexibility has a number of suggestions including making being wrong normal instead of a mistake. To do this, avoid responding with a flat, “No” to misguided answers.  Instead, turn these into opportunities for reflection. 

· For more tips and information on these thinking errors and for overcoming the fear of being wrong see the following: http://www.opencolleges.edu.au/informed/features/overcoming-the-fear-of-being-wrong/

· Challenge assumptions. Take the contents of one trash can. Turn it into as much value as possible. (Discuss how to define value choose (beauty, function, etc.).

· [image: ]Use nonverbal images to get past left brain, cliché-bound word associations. Draw pictures relating to an idea. Leave images incomplete to spark creativity. Combine images in new ways to generate ideas. For more, view: https://www.youtube.com/watch?v=yAidvTKX6xM   

[image: ][image: ]









		The 9 Dot problem



Connect all 9 dots using just 4 lines without lifting your pencil from the paper.

		[image: http://playingintheworldgame.files.wordpress.com/2014/03/the-nine-dots-puzzle-solution.jpg][image: http://www.stuffwecomeupwit.com/wp-content/uploads/2011/06/9punti1.gif]



		[image: https://encrypted-tbn1.gstatic.com/images?q=tbn:ANd9GcTR8waUD1UwVX8PAKkkBBN97hKizcQIt7OxB2dZPPa1oR9_Qu5iOmx4KtvL]Find multiple meanings in language.

“Panda eats shoots and leaves.”





		[image: http://www.wordswithdummies.com/wp-content/uploads/2012/05/wwd_eats-shoots-and-leaves_v01.jpg][image: http://img.pandawhale.com/post-8819-A-panda-eats-shoots-and-leaves-8ZFt.png]



		Guided discovery in math. The question you ask, frames the answers you get.

[image: ] This has only one answer



 Has many answers

		 

 





Strategies you can use when you hit a cognitive dead end. https://www.youtube.com/watch?v=yAidvTKX6xM 

[image: ][image: ]







Environmental Modifications to reduce demands for flexibility 

(drawn from Executive Skills in Children and Adolescents, Guare & Dawson and Late, Lost, and Unprepared, Cooper Kahn & Dietzel)



· Reduce novelty by using visual calendar, familiarizing student with places, routines, people, rehearsal, giving advance notice of a change

· Try to make open-ended tasks more closed-ended

· Provide rubrics the student can follow.

· Provide regular support and reassurance. 

· At transitions, keep in close contact and cue the student to use coping strategies

· Allow additional time to adjust to changes in routine

· Help the child preview or rehearse the situation in advance. Highlight what will be the same and what will be different. Promote positive self-talk to cope and succeed. Provide additional supports (a parent, friend, or educational assistant to be present to help with the transition.

· Model ways to approach the situation

· Provide a place for self-soothing

· Schedule new events or withdrawal from setting at natural transitions (e.g., recess, lunchtime)



Teaching the skill (drawn from Executive Skills in Children and Adolescents, Guare & Dawson and Late, Lost, and Unprepared, Cooper Kahn & Dietzel)

· Help the student understand what rigidity is and how to recognize when they feel inflexible (e.g., thinking there is only one answer to a question or one way to solve a problem)

· Provide strategies or rules for managing problem situations including default strategies they can fall back on

· Provide scripts and social stories

· Teach the “error factor” to reduce absolutist thinking (for situations the students see as unfair or wrong)

· Provide strategies and suggest self-talk to cope with frustration
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For more information on this or any other executive function or mental health question, contact   Dr. David Schwartzbein, Manage of Psychological Services – Area D, at (416) 396-8459










Description of the Skill: The ability to create and maintain systematic, efficient systems to organize their environment and materials. 



The most fundamental principle of the organized mind, the one most critical to keeping us from forgetting or losing things, is to shift the burden of organizing from our brains to the external world.  		              		 Daniel Levitin, The Organized Mind





Students who have difficulty organizing materials and space skills have trouble with the following:

· Forgetting things, coming unprepared, and failing to hand in work

· Clutter and mess

· Losing things



Organization of this Handout:  



This handout is organized in the following manner:

· Useful apps

· A Developmental Approach to developing organization skills

· Organizing for Elementary School

· Managing Paper Flow for Younger Students

· Organizing for Middle and High School Students

· Locker Management





Giving credit where credit is due



Teachers already do a lot to develop your students’ organizational skills. Ideas included in this handout will complement your work. Also, because it is such an important part of classroom management, there is a lot of good information available. Much of the material in this handout comes from several excellent sources: 



1. Gon Get Organized Now with Maria Gracia.

 http://www.getorganizednow.com/art-students.html  



2. The ADDitude website provides a number of organizational strategies that can be used for students with organizational problems. Some of their suggestions have been copied here for your convenience.  The interested reader is invited to go directly to their site. http://www.additudemag.com/adhd 



3. Promoting Executive Function in the Classroom (2010) by Lynn Meltzer



Pinterest also has many posts offering strategies and resources on organization.











Useful apps to assist students’ organization



		[image: ][image: ]

		By making them feel like they are in control and playing a game, the iReward Chart app encourages kids to do more around the house. EpicWin is an app that makes boring, everyday chores like dusting and laundry into an exciting game!

.



		[image: ]Dropbox allows for easy transfer of documents and images between devices and users



		The Remember the Milk app provides quick way to create a                                     to do list.

[image: ]



		The 30/30 app helps you keeps track of how much of a task still needs to get done as you work, and how much time you have left to do it

[image: ]

		[image: ]There are many general planning apps available such as the My Homework app



		Forgetful is a no frills, straight-to-the-point management system app. 

[image: ]

		Complete Class Organizer - Student Version. All in one student organizer and note-taking app! 

[image: ]



		The Due app lets you set up reminders in a matter of seconds. Schedule one-time alerts, as well as regular notifications for repeated tasks. 

[image: ]

		[image: ] Trello is a homework tracking app












A Developmental Approach to Teaching Organizational Skills



One’s ability to be independent develops with over time. Younger children need to learn the how and why of organization. To develop these skills, they require explicit teaching, structure, modeling, and practice. Adults must frequently act as these young students frontal lobes. 

[image: ]

While most of us recognize that young brains are beginning to develop and need adult support and scaffolding, we sometimes forget that the brains of teenage children are still “under construction.” Many adolescents have difficulties with planning. They have a much shorter idea of “the future” than adults and do anticipate consequences clearly. Others have still not developed good organizational skills. These older students need continued help and support to learn the skills they need.



Elementary school:  The key time for developing good organizational habits! 



Goal - increase awareness of, need, and use of organizational tools to construct their environment and better manage their materials.



Teaching strategies:

· Consistent structure, modeling, and explicit description, involvement, and inquiry about the ways the teacher organizes activities

· Have each students keep their own strategy notebook listing strategies they learn and use. This should provide a foundation on which to build year after year.

· Meltzer suggests cueing and guided practice that includes: (1) verbalizing or Saying their organizational method aloud, (2) Using it consistently, (3) timely Evaluation of its effectiveness and (4) Adjusting the system to match their personal needs. Meltzer summarizes these steps with the acronym – SUE-A.

· Make organization a team effort. Everybody can contribute to keeping the class tidy and organized. 

· Make desk-cleaning a part of the daily routine. A half hour before dismissal, a teacher might prompt students to do a speed cleaning, cueing them to tidy their desks and other common spaces. As reinforcement, leave time to play a short group game after the tidy-up is completed.

· Schedule periodic class cleanups. Provide time for students to de-clutter their binders, backpacks, and desks. Hold periodic desk and notebook inspections, and acknowledge the hard work they have shown.

· Stay organized yourself. Have classroom systems in place for daily routines -- turning in homework assignments, collecting lunch money and permission slips, and so on. Teach students the systems and appoint student monitors to make sure the routines are followed as much as possible.

· Plan times to have a classroom review of organization systems in which discussion about the effectiveness of a strategy, why it is effective or ineffective, and what needs to be tweaked.  

· Midway through the year, Meltzer suggests that teachers initiate a class wide “thinking about your thinking” discussion focusing on what the students have learned about organization and why it is important. She further suggests that students then generate adjusted personal and classroom organizational structures.


Managing paper flow with younger students

· [image: ]Instruct students how to set up and organize their notebooks and binders. Each time you tell students something that should go in the notebook or binder, indicate in which area and supervise them to make sure it gets there. Have students work with a study buddy as insurance that they follow the plan. 

· Colour-code. Keep related classroom books and materials in the same hue. Use orange, for example, for all language arts notebooks, binders, or folders. Colour code other important activities, e.g., upcoming tests in yellow, study time in blue, special activities in pink, and projects (providing details and due dates) in green. For assignments, give each student two copies -- one for the binder and one to be posted at home.

· Simplify the flow of papers. Homework, information sheets, and notices for the home are easily lost or crumpled. Use color-coded folders for managing assigned work: a red “To Do” pocket for ongoing work and incomplete homework assignments and a green “Done” pocket for completed assignments. Teach students to move their work from red folder to green folder as work is completed. The teacher should assign an area and bin in the classroom for depositing completed work. 

· Provide each student with a third coloured folder labeled, for example, "Notices," Information and notes to parents go in the "Notices" pocket. 

· When providing handouts, use paper with three-hole-punches so they can readily be put in 3-ring binder.

· Allow time to write down homework assignments Teachers should post the day’s assignments on the board, and read them aloud to reinforce the information. If attention or language deficits make it hard for some kids to copy down the homework, give them a typed assignment sheet to take home.

· As they prepare to go home at the end of the day, make sure students pack the folders before they go home. 

· Establish "study buddies." Partner children so they can check each other's assignment books and make sure everything is correct and in the right place. At the end of the day, buddies can help each other pack up their backpacks. 

· First thing in the morning, ask students to get out the completed homework folders and put them on their desks or in the assigned place in the classroom.




Middle and Secondary School: 



Goal – Assist in meeting new demands and promote more independence in use of organizational strategies



Teaching strategies:

· Use technology to simplify notifications, communication, and exchange of information. Make all notes, assignments, and due dates available on the web.

· Continued cueing of strategies, practice, and use of SUE-A (see above).

· Maintain and add to students’ individual strategy notebooks 

· Students with weak executive functions may need strategies more typical of younger students. Observe and adjust accordingly.

· Help students adjust to the rotating schedule. If the strategies provided do not work and binders are a mess, try having them use accordion folders instead.

· Allow time to write down homework assignments. All teachers should post the day’s assignments on the board, and read them aloud to reinforce the information. If limited time, attention, or other deficits make it hard for some students to copy down the homework, give everyone a typed assignment sheet to take home. 

· Provide structure for long-term projects. Break projects into manageable steps - choosing a topic, submitting an outline, and so on. Post deadlines for each stage and refer to them frequently. Let parents know about these due dates. 

· For particularly disorganized students, you may want to give a student’s study buddy or parents access to this information.

Lay out students’ responsibilities. For example:

· Install apps that the teacher uses for communication or recommends for organization on your devices. Use them!

· Use a student planner or organizer. Organizers with pocket folders, dividers and planning calendars are ideal.

· Write assignments down in the planner as soon as you get them (e.g., upcoming tests, events, or anything you must prepare for or attend).

· Create a "completed work" folder. This folder will serve as a reminder for what needs to go back to school. For kids who have trouble bring back homework, include a sheet for parents to sign once the work is finished and packed in the child's backpack.

· A man who wears two watches never knows the correct time. Encourage students to use one calendar to plan all school and personal activities. When you use more than one, you run the risk of scheduling conflicts and missed appointments. 






[image: ]Locker Management: Students in middle school have to get used to a rotating schedule and to managing their materials in a locker.  They benefit from coaching and monitoring. Here are some questions you can ask to help them manage this new task.



1. Do you have time to go to your locker between classes?

2. What do you keep in your locker?

3. What do you need in your locker (textbooks, notebooks, extra pens, sports equipment, musical instrument)?

4. What additional storage accessories might be helpful (an extra shelf, a hook, a message board)?



Use the answers to help each student determine the most logical locker setup for them. 







Here's a basic plan:

· [image: ]Get rid of anything that doesn't belong in the locker (garbage or whatever is not useful). 

· Have student decide whether books should be grouped to accommodate morning and afternoon classes or grouped as textbooks, notebooks, and workbooks. 

· Assign specific areas in the locker to specific belongings. 

· Attach a message board and a class schedule to the inside of the locker door. Install a hook to hold a gym bag. 

· Add extra shelves, if necessary, to make the space more efficient. 

· Decide on maintenance. This may be a weekly straightening-up or a semi-annual purge, depending on the student.




Here are some videos that can help older students get organized;



		[image: ]

https://www.youtube.com/watch?v=FypRBPxLxio 

		[image: ]

https://www.youtube.com/watch?v=Fbf2Ky_7e8E



		[image: ]

https://www.youtube.com/watch?v=sOtM0KT8YQQ

		[image: ]

https://www.youtube.com/watch?v=PLHv277rVnE
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[image: ][image: http://strivingforwisdom.files.wordpress.com/2012/04/look-before-you-leep4.jpg?w=300&h=300]



		















For more information on this handout, presentations at your school, 

other executive functions, or mental health questions, please contact:

Dr. David Schwartzbein, Manager of Psychological Services – Learning Centre 2, 

(416) 396-8459








[image: ]Description of the skill: Impulse control includes the ability to: 

· Pause, think, and control reactions. 

· Resist distractions.

· Delay gratification.

· Self regulate and self-soothe.

· Adapt behavior to the context (talk quietly in place of worship).

· Plan ahead and align behaviour according to future consequences





General tips



[image: ]The impulse control problems of children with ADHD are brain-based. While brain-based impulse problems can be improved and often diminish by adulthood, sometimes they cannot be eliminated or trained out of the child. 



As a result, adults must often serve as these children’s frontal lobes and anticipate problems to compensate for their disability.



While this executive function skills is developing, be realistic and patient. Expect some progress, some failures, some frustration, and lots of adjustments along the way.





[image: ]Provide frequent activity breaks. Everybody knows that if you run a long way, you get tired and need rest and nourishment to recover. Similarly, after effortful thinking, the brain needs time to recuperate. This is true for all of us. Note: Exercising self-control is especially effortful for children with ADHD. As a result, they need more frequent recharging breaks than the average child. Physical activity breaks are especially helpful because they:

· Help regulate emotions and improve self-control.

· Stimulate the release of dopamine, a neurochemical that makes us feel good and enhances our ability to think and remember.

· Restore energy. 

[image: ] 



Finally, it is difficult for adults to appreciate how hard impulse control is for most young children. To gain a better appreciation, watch The Marshmallow Test at www.youtube.com/watch?v=QX_oy9614HQ 




Challenge #1        	Impulsive behaviour 



The STOP-related brain systems of children with ADHD do not function well. This affects them in a number of ways.



1. [image: ]Because children with ADHD are reactive more than proactive, they have trouble thinking ahead. They also suffer from impaired self-motivation and activation arousal needed to support goal-directed action.

2. Children with ADHD do not learn well from consequences or feedback because their immediate impulses over-ride associations created by previous rewards and punishments.

3. These children might know what to do, but they cannot stop themselves from reacting. Their impulsiveness creates a breakdown between knowing and doing.  They would not even notice a big STOP sign in their rush to get what they want. 

4. They are emotionally impulsive. This has several effects:

· Trouble inhibiting inappropriate behaviour related to strong emotions. As a result, they show low frustration tolerance, impatience, and are quick to anger.

· Greater emotional excitability, reactivity, and raw expression.

· Difficulties moderating emotional reactions.

· [image: ]Deficient in effortful, cognitive “top-down” regulation of emotions (e.g., self-soothing, refocusing attention, distraction, etc.).



Environmental solutions 



Make communication effective: 

· Do not communicate across the room. Come up close, make eye contact, or even gently put your hand on the child’s shoulder to make sure you have an impulsive student’s attention.   

· Act, don’t yak. Russell Barkley observes that ADHD is not “information deficit disorder.” Those with ADHD tune out during long-winded explanations or reprimands.



Prevention or proactive strategies

· Make sure that the students can do what is asked of them.  

· Post rules and visual prompts to cue positive behaviour.

· Support the child’s STOP function by:

· Visual prompts (posters, turning the lights off) to indicate that now is the time to listen quietly.

· A private cueing system to indicate now is the time to self-monitor behaviour.

· Verbal prompts to help a child think of a rule.

· If you see a child about to have a meltdown, support the stop system by going up to him or her, sit at eye level, tune in and validate his or her feelings of upset or anger. Then give some choices of ways to calm down.

· Control the environment to reduce the likelihood of negative or impulsive behavior. 

· Keep distracting toys out of sight. 

· If you anticipate that lack of structure will make it hard to keep impulses under control, be ready to help the child manage (e.g., make sure there is adult supervision during predictably difficult times, situations, and tasks.

· Prevent social interactions that cause agitation. 

· To reduce excessive interrupting, give out index cards on which the children can write down their urgent questions or comments.

· With children who irritate their peers because they become bossy or talk too much, explain the appropriate, positive, or pro-social behaviour you expect  (e.g., “During the group discussion, first listen to others and then add your comments.”). When that social situation is anticipated, go over the 2-3 expectations for dealing with it in advance. Alert the children just before they enter that situation to prepare. Have them repeat the plan to you. 

· When possible, provide choices. This is especially important for oppositional children.

· When needing to exercise self-control, children may want to use their inner strengths and their Executive Function Superheroes (e.g.,“Stopitron” when they need to control impulses or  “Emotibot” when they need to be control emotions (from http://efs2therescue.ca/).



[image: ]What size is your filter?

· Some students need to be taught how to effectively assert their thoughts and assess situational cues. Use questions that get them thinking about this. For example: “Remember when Anwar voiced an opinion and how his words and tone helped everyone “hear” what he had to say? But when Jeev expressed a similar opinion angrily or at a time, you were not ready to hear. What was the difference?” Discuss.  



Rewards



General Tip: Russell Barkley notes that praise, “being good,” grades, certificates, or other soft or symbolic rewards are often not enough to motivate or change the behavior of the child with ADHD. To motivate an impulsive child to persist at tasks or follow rules, you must add rewards that he or she values, finds meaningful, and appealing. Here are some more ideas.

· Use tokens, points, privileges, toys, treats, money, or other more potent rewards often have to be used to motivate the child to behave well. 

· Reward and reinforce the child frequently, throughout, and at completion of a task.

· Rotate and change rewards often to maintain their effectiveness.

· Make a point of noticing good behaviour and self-control. Recognizing them in front of classmates is particularly reinforcing.

· Before they start a task or enter a situation in which they need to exercise self-control, ask the child to visualize rewards or other consequences. 



Discipline and punishment 

· Swift justice. Russell Barkley writes that the key to effective punishment with students who have ADHD is not the amount of pain or duration it causes, but how quickly it follows after misbehavior. Consequences need to be immediate and tangible. 


Challenge #2   	Getting work done that is neither intrinsically motivating nor [image: ]rewarding. 



Children with poor impulse control have trouble paying attention in class, completing assignments, and inhibiting impulsive behaviors. School is less fun. Adults repeatedly get annoyed with them because they often do the wrong thing. Both may come to expect poor self-regulation and poor work. 



On the other hand, children who have good impulse control are likely to be praised for good behavior, enjoy school more and want to spend more time at their lessons. Their teachers enjoy them and a self-reinforcing positive feedback loop is created.





Environmental modifications to maintain motivation

· Use rewards and other tangible motivators (see section above).

· [image: engine running.jpg]Balance routine, fast pacing, and fun. If there are long periods of down time or repetitive routines, they will seek stimulation. 

· Break down large tasks into smaller, more manageable parts. 

· Provide opportunities to be active and move around. Do not try to “staple” active children to a spot.

· Balance the need to do hard work with opportunities for less demanding or more engaging tasks.

· Tap into children’s intrinsic motivation and strengths. Guided discovery tasks and finding ways to turn work into play by making it into a game increases the likelihood that students will remain engaged. 

· Focus on the strengths the children need to draw on to be successful.

· Since impulse control problems often are associated with poor working memory, reduce the demands on working memory



Teaching the skill:



· [image: ]Planning:

· Encourage and remind students to practice planning.  See the following website for ideas. http://www.projectlearnet.org/tutorial_videos/sr-ef_goal.html

· Plan what to do. For example, “If you feel an impulse arising, try to do something to take your mind off it” (e.g., Count from one to ten. Take a deep breath between each count. Remove yourself from the situation. Find something else to do.)  Remind them that when the trigger is removed, the impulse will fade away.

· Show Sesame Street’s “Me Want It, (But Me Wait)” YouTube. Then, discuss in class. See link below: https://www.youtube.com/watch?v=9PnbKL3wuH4  

· Practice waiting. Adding a little more time each instance builds children’s confidence in their ability to self-control.

· Play games that reward planning (e.g., chess, checkers).



· Self-talk. Children with ADHD acquire internalized speech later than most children. Laura Berk suggests that this may account for their weakened ability to control their impulses. That said, one’s inner voice plays an important role in controlling impulsive behaviour and fostering feelings of competence.  The following self-talk phrases can be used while planning or solving a problem.



		First work, then play

		Stop and think

		Good choice/bad choice?



		Big deal or no big deal?

		Don’t quit now

		Back to work



		Baby steps

		Count to 10

		Take a deep breath



		Walk away

		Tell a teacher

		Go to a calming centre



		Add more of your own!

		

		







· Help children know and use their strengths: It is helpful for students to identify their strengths and use them in day-to-day life. Children can learn about their strengths profile by completing a short questionnaire.  This questionnaire can be found at www.strengthbasedresilience.com . 

· Connect learning goals to children’s intrinsic motivation and desire for meaning and mastery. Invite students to think about their life goals and what is personally meaningful. Help them to connect subject matter with their goals. For example, ask, “Why is it important for me to do this work today?  What is the reason I am studying topic?”  Below is an example of a chart that helps students see their big goals and sub-goals. Completing a chart like this can help guide them and tell them that they are on (or off) the path to realizing these objectives.





[image: ]Pat Sublette, Laura Bekken and Cindy Hodges suggest developing a chart like the one illustrated for Emily above.  (http://www.nwresd.k12.or.us/autism/files/ExecutiveFunctions4-21-11rev.pdf )


How to prevent impulsive kids from

giving up and turning off school

[image: ]

Impulsive children are magnets for negative attention. Russell Barkley observed that, during a normal day, children with ADHD are punished 2-6 times more often than typical children. As a result of these frequent and negative interactions, the children begin to see themselves as bad children and poor students. Some may begin to feel hopeless about ever doing well in school.



In addition, performance anxiety causes these children to expend additional mental energy and working memory monitoring their how they are doing. Paradoxically, this leaves them with less mental capacity for actually solving problems and can cause more failure. 



[image: ]To reduce fear of failure, frame mistakes them as opportunities for learning. Failure just means that they are not where they want to be, YET!



Teach children the following: 

1. Learning is a struggle.

2. It is normal to make mistakes and “fall off your bicycle” when you are learning.

3. Making mistakes is natural.

4. Failure is a crucial and normal part of learning.

5. Practice makes perfect.

[image: ]This will help then become more persistent, resilient, optimistic, willing to tackle challenges, and work harder.




[image: Screen shot 2014-02-23 at 5.45.30 PM.png][image: Screen shot 2014-02-23 at 5.44.08 PM.png]Two methods of improving emotional regulation



· Use Dan Siegel’s hand model of the brain to help identify times when the child is losing control of his or her feelings. See  the video at : http://www.youtube.com/watch?v=gm9CIJ74Oxw







· To manage emotional dysregulation, mirror and validate their feelings. This helps them self-regulate. Once the child is calmer, you can problem solve. To assist in this, use the body/emotion map from http://www.pearltrees.com/gry.h.nielsen/mind-unleashed/id12275211#item121173039



[image: ]






Games



[image: ]Games are a great way to help young children build self-control. Here are a few suggestions.

· Simon Says.

· Red Light, Green Light.

· Unstructured imaginary play (make up a story, get playmates to join in this play and assign roles to them).

· Memory games.

· [image: ]Freeze! Children dance while the teacher holds a card and music plays. When the music stops, children freeze and take the position shown on card. Variations: Dance quickly for fast-tempo songs, slowly for slow-tempo songs. Reverse musical cues: Fast music = slow dancing. Slow music = fast dancing. 

· Conducting an orchestra. Kids play percussion instruments or clap hands according to tempo of conductor’s baton. When conductor waves quickly, tap rhythm quickly. When waving slowly, play slowly. Variations: When conductor waves baton quickly, beat slowly. When conductor waves slowly, play quickly. Children can also take turns playing conductor.



· [image: ]Make up the cards on which different situations are printed. Then, have students take turns talking about how they could: 


Stop (redirect behaviour) 



Rewind (remember what happened last time you lost control? What could you do instead that might have a more positive outcome?)



Fast Forward (What might happen if you don't control that impulse next time?). 



Game is available at http://www.amazon.com/Franklin-Learning-Systems-RCIC-Control/product-reviews/B00245XVZ0 



· Play games to increase self-control (includes computer-based memory games).






[image: ]On the next pages, you will find a number of posters that can assist in impulse control and developing a growth mindset. After you will find two good general ADHD posters.

Zones of regulation http://sharingsimcoe.com/2013/11/16/self-regulation-what-zone-are-you-in 

What can I say to myself? http://edge.ascd.org/blogpost/9-ways-students-can-develop-a-growth-mindset  



Which Step Have You Reached Today?

https://loretolearning.wordpress.com/resilience 



think poster http://www.twinkl.co.uk/resource/t-c-416-think-before-you-speak-poster   



[image: ]Anger Rules available at https://www.pinterest.com/pin/37647346857721409/

 [image: ]
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[image: ]









 

 




Two following posters available at: http://www.educatorstechnology.com/2014/04/two-awesome-visuals-on-adhd-for-teachers.html



[image: ][image: ]
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